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Mission statement 

 

 We aspire to: 

 

Put our faith at the centre of everything we do and  

acknowledge that every individual is sacred. 

 

Foster a love of learning across all abilities  

and to promote high standards of education 

through enjoyment and encouragement. 

 

Encourage our pupils to be at the heart of the community 

 and to develop our responsibility to the wider world. 

 
 

Feedback that focuses on what needs to be done can encourage all to believe 
that they can improve. (Working Inside the Black Box) 



Policy aims 
 
Marking and feedback are crucial to the assessment process and when done effectively can 

enable children to become independent and confident to take the next learning step. To ensure 

that marking and feedback are effective and empower the learner we aim to: 

 

 Ensure that both teachers and children are clear about the learning objectives of a task 

and the criteria for success. 

 Give clear, unambiguous strategies for improvement. 

 Ensure that children are encouraged to comment on and evaluate their work before 

handing it in or discussing it with the teacher. 

 Ensure children are praised when they focus their comments on the learning objective 

for the task. 

 Provide children with time to act on the feedback they are given. 

 Ensure that feedback leads to pupil progress and informs lesson planning and pupil 

support. 

 Involve pupils in self-assessment and peer-assessment activities so that they can 

reflect upon their own learning needs and are motivated to succeed and that of their 

peers. 

 

Introduction 

 
We want all children to make good or better progress and develop positive attitudes to their 

learning. ‘Assessment for Learning’ is central to children recognising and achieving their 

potential. 

Assessment for Learning is concerned with both the learner and the teacher being aware 

of where 

learners are in their learning, where they need to go and the steps required to reach their 

goals. 

The following policy outlines the key issues that ensure the teachers and the children at Sacred 

Heart Catholic Primary School achieve high standards and have ownership over the learning and 

teaching that takes place within the school. 

 

Effective marking should: 
 

 Give feedback to children and to inform them of their achievements and the next 

steps in 

         their learning 

 Show work is valued 

 Demonstrate appreciation of children’s effort 

 Inform future planning and learning 

 Evaluate and assess children’s learning 

 Help parents to understand the strengths and areas to develop in their children’s work 

 

 

Assessment for Learning 
 

The intention is for Assessment for Learning (AfL) to occur in everyday lessons. AfL improves 

learning and raises standards. The way teachers mark and give feedback to pupils is central to 

the process. 

 



The key characteristics of Assessment for Learning: 

 

1. Explicit Learning Objectives. 

2. Success Criteria. 

3. Questioning. 

4. Feedback. 

5. Marking 

6. Adjusting teaching to take account of results. 

7. Children’s response to the comments 

 

1. Explicit Learning Objectives 
 

Effective learning takes place when learners understand what they are trying to achieve and 

why it is important – ‘the whole picture’. It is therefore important that pupils know the learning 

objective to the lesson as this gives a focus, enabling pupils to review their own progress and to 

see if they have achieved the objective. Teacher demonstration and modelling will closely relate 

to the learning objective as will the subsequent activities. Together these will support and guide 

children to achieve the lesson intention. The learning objectives will focus on objectives not 

activities. Helpful learning objective stems include ‘to know, to be able to’ 

 

2. Success Criteria 
 

Clearly defined success criteria provide children with a framework to help them achieve the 

learning objective against which they can focus their efforts, evaluate their progress and 

discuss next steps to challenge or extend their learning. Success criteria can be generated by 

the teacher, but it has been recognised that where children together generate their own 

success criteria to meet a learning objective they gain more ownership over the learning with 

positive results. We recognise that on occasions there is no need for more than 1 or 2 success 

criteria and to be most effective, a limit of no more than 5. Feedback against the criteria 

frees children from personal discouragement. 

 

3. Questioning 
 

We use questioning in a variety of ways. Our key purpose is to develop learning and extend 

thinking. Asking questions raises issues; from this the teacher builds up knowledge and 

information about the children’s understanding and misconceptions. Time needs to be invested in 

framing key questions to use during the demonstration and modelling part of the lesson to 

ensure learning progresses. Key questions, including prompting, promoting and probing 

questions, are recorded in teacher’s medium or short term planning. Wait or ‘thinking’ time is 

essential to give all children the opportunity to think and respond. This enables more children to 

contribute to discussion and misconceptions can be dealt with more effectively. The use of ‘talk 

partners’ where children can rehearse and scaffold their answers will lead to greater responses 

from the children and therefore provide much more information for the teacher about the 

extent to which children have understood the new learning. 

 

4. Feedback – See Guidelines at the end of this document for practical 

guidance: 
 

The purpose of AfL is to provide feedback in such a way that learning will improve as a result. 

Teachers need to identify the next steps to learning as well as responding appropriately to the 

mistakes that they make. Teacher’s feedback will provide pupils with the information they need 



to achieve the next step and make better progress. Feedback will always be constructive and 

sensitive because any assessment has an emotional impact. Feedback that comments on the 

work rather than the child are more constructive for both learning and motivation. The following 

are a number of ways feedback can be given: 

 

Oral 
• Most regular and interactive form of feedback. 

• Focus on being constructive and informative to help pupils take the next steps in their learning 

• Can be direct (targeted at pupils/individuals) or indirect (whole class can listen and reflect on 

what is said) 

• Whole class or group marking of one piece of work can be useful as the teacher invites 

children’s contributions so that the piece is marked through a process of discussion, analysis and 

modelling 

• Opportunity to model the language pupils can use when responding or giving feedback to others 

• Developmental feedback- recognise pupils’ efforts and achievements and offer specific details 

of way forward. 

• Emphasise the learner’s progress and achievement rather than failure. 

 

Self-assessment 
 

We will encourage pupils where possible to self assess their work. This can be by recording 

traffic lights in their books or through thumbs up and to avoid peer pressure this can be carried 

out with eyes closed. 

 

Peer-assessment 
 

Children can mark their own work against success criteria and on occasions can be involved in 

shared marking. This is not meant to replace teacher marking and feedback but is important for 

encouraging children to become more independent and responsible for their own learning. Time 

needs to be built into the lesson for this to be possible and allow children to reflect in 

structured ways as follows: 

• Find one word you are really proud of and underline it. Tell the person next to you. 

• Decide with your ‘talk partner’ which of the success criteria you have been most successful 

with and which one needs help or could be taken further. 

• You have 3 minutes to identify two places where you think you have done this well and read 

them to your partner. 

• You have 5 minutes to note down one thing you could do to improve this piece of work next 

time. 

 

5. Marking 
 

We aim to ensure that all children have their work marked in such a way that it will lead to 

improved learning, develop self-confidence, raise self-esteem and provide opportunities for 

assessment – including self-assessment. Marking will encourage learners to be aware of how and 

what they are learning. The emphasis in marking will be on a child’s achievement and what the 

next steps need to be in order for the child to further improve. These improvements will link to 

targets set for individuals, groups or the whole class. Marking will encourage the learners to be 

equally aware of ‘how’ and ‘what’ they are learning. 

The following are acceptable examples of methods of marking and feedback, however a minimum 

of one in every third piece of work in a subject should be quality marked. Mark schemes have 

been included in this policy as appendices. 

 



Quality Marking. 
 

A minimum of one in every third piece of work in a subject should be quality marked. Teachers 

should focus first and foremost upon the learning intention of the task. The emphasis should be 

on both successes against the learning intention and/or the improvement needs of the child. 

When quality-marking teachers could: 

1 Read the entire piece of work. 

2 Highlight up to 3 examples of where the child has met the learning intention and indicate 

clearly a focused comment linked to this, which will help the child improve their future learning. 

3 Spelling, punctuation and grammar need not be marked in every piece of work (see subject 

specific guidance appendices). 

4 Symbols may be used as shorthand when marking, but if they are, pupils need to be clear 

about what the symbols represent. Suggested symbols are provided in the appendices. 

All the children should have a comment. When possible and appropriate, children should be given 

a comment, which will extend their thinking 

 

Marking and feedback given by members of the teaching team other than 

teachers. 
 

Where a member of the teaching team other than the class teacher has been involved in the 

child’s learning, the work should be initialled and commented on where appropriate. 

 

Formative feedback / marking 
 

Not all pieces of work can be quality marked. Teachers need to decide whether work will simply 

be acknowledged or given detailed attention. 

Acknowledgement should always relate to the learning intention. 

 

Summative Feedback / marking 
 

This is associated with closed tasks or exercises where the answer is either right or wrong. The 

children, as a class or in groups, can also mark this. (See relevant appendix on Subject specific 

marking and feedback for further information). 

 

6.Adjusting teaching to take account of results 
 

Pupil feedback and marking will be used to inform future planning. Annotations on plans will be 

used to 

record assessments  as suggested in school assessment policy. 

 

7. Children’s response to the comments 
 

Self-Marking and evaluation 
 

Children should be given time at the start of a lesson, to read and consider the written 

feedback the teacher has provided. Children should be encouraged to ask for clarification, if 

they do not understand a comment and should be clear about what they need to do in their next 

piece of work, as a result of the feedback they have received. Children should be encouraged, 

where appropriate, to respond to the written feedback, either verbally or by writing a reply. All 

children should sometimes be encouraged to self-evaluate and older children should be 

encouraged to identify their own one/two/three successes and look for an improvement point. 



This may be referred to as “Three Stars and a Wish”. Younger children may use traffic lights or 

smiley faces as an alternative method. The plenary can then focus on this process as a way of 

analysing and learning. Children should be given the opportunity to evaluate the work of their 

peers and provide suggestions for improvement 

 

Marking and Feedback in the Early Years Foundation Stage 

 
In the Foundation Stage, marking and feedback strategies include: 

Verbal Praise 

Stickers and stamps 

Written annotations, short and narrative observations (written) 

Annotation of work and photographs by staff 

Children beginning to annotate their own work and pictures 

Oral dialogue with children about their play, work or special books 

 

Organisation and Practice 

 
At Sacred Heart Catholic Primary School we have agreed to: 

 

 Ensure that children are always provided with success criteria, which is related to the 

learning intention, so that they are clear about expectations. 

 Use a variety of marking and feedback strategies to develop self-evaluation. 

 Model good practice in marking to children as part of our teaching to help them to 

develop an ability to evaluate their own work and that of others. 

 Provide oral feedback wherever class discussion takes place or in a focused group. 

 Provide effective feedback to children about their work. Recognising this will take many 

forms, depending on the nature of the task and the time available. 

 Create a system of codes which can be used as part of the marking process and which is 

consistent throughout school. (See Appendix) 

 Ensure that children are given time to read and make focused improvements based on 

teacher prompts and suggestions. We recognise that in order for marking to be 

formative the information must be used and acted upon by the children. 

 

Outcomes for children 
 

They will 

 

 know about the quality of their work through honest, targeted feedback 

 have the courage to make mistakes knowing that these will be viewed as opportunities 

 for improvement. 

 have the motivation to want to produce high quality work and make progress. 

 understand exactly what is required to be successful 

 be involved in assessing their work and identifying what they need to do to move on 

 

Outcomes for teachers 
 

They will 

 

 be able to assess the effectiveness of their lesson planning 

 use feedback outcomes to inform the next steps of planning. 

 



Amendments to the Marking and Feedback Policy – Users Guide 

 

‘One study estimates that the impact of rapid feedback on learning is 124 times more cost 

effective than reducing class sizes.’ 

         Higgins, S 2011  

 

AIM: To promote, establish, and foster a classroom culture which is conducive to providing 

accepting meaningful feedback so as to impact on the learning. 

Definitions: 

Marking: End point. It implies the teacher knows best and is the expert. 

Feedback: Part of the learning process and needs acting upon. It involves the learner more 

actively. 

 

FEEDBACK 

Information to the learner or teacher about the performance relative to the learning goals 

which re-directs or re-focuses either the teacher’s actions or the learner’s action to achieve 

specific goals. 

 

N.B. Quality feedback is needed NOT more feedback. 

If all work is pitched at the right levels then all children should be able to achieve success. 

Feedback should then contain more positives than suggestions for improvements. For it to 

have sustained impact then it needs to be seen as part of Assessment for Learning as a 

whole (not an isolated aspect) and be consistently applied by both adults and children – See 

page 29 – see pages 52/53 for ideas for building up children’s confidence and ability to offer 

effective feedback. ‘Improving Teaching through Effective Feedback (Focus Education)’. 

 

To evaluate how effective your feedback is … apply the following: 

 

After acting upon your feedback, if they were to re-do the task, could they do 

it any better ? 

 



Marking and Feedback: 

CODE SYSTEM: For some pieces of work, this can still be used – think when and where 

appropriate. 

3 stars and a wish – is still appropriate. You can have more than 1 wish, but you will need to 

add additional stars.  Stars and wishes must relate to learning objective or success criteria 

and not presentation / handwriting (unless part of success criteria or learning objective). 

Wish – Avoid Remember to …. Statements. Invariably, children will not remember to … in 

their next piece of work nor does it require them to do anything!  

 

CHANGES: 

1. Build in response time to feedback – this can either be first thing (during registration 

or before start of first lesson) or at the start of the lesson. 

Action + Time = Impact 

2. Feedback (wish) needs to follow the 3 styles – action, question or a challenge 

(examples below). 

 

3. Children need to be following this style too, when undertaking self or peer 

assessment responsibilities. 

New codes to be used for the wish: 

!  (Action) – Child needs to act upon explicit improvement point. Identify 

the improvement and ensure child acts upon it 

?  (Question) – Clarifies thinking or stretches it. Ask open ended questions    

so as to avoid yes or no responses. 

(Challenge) – extend learning and / or challenge learning. 

 

 

Examples of the 3 types of feedback below: 
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Action Question 
 

Challenge 

 
! 

 
? 

 
 
 

 Re-write your sub-
headings as questions 

 Look again at Q4. Use 
the words I have 
underlined to help 
you solve the 
problem. 

 This sentence doesn’t 
make sense. Use 
commas to show 
where the sub-
ordinate clause 
should be. 

 Find the 3 places 
where you should 
have used capital 
letters. Change them 
please. 

 Show me the places 
where you could start 
a new paragraph. Use 
this symbol please // 

 Add 3 adjectives to 
your second 
paragraph when you 
are describing the 
setting. 

 
 

 Why did you choose 
the sci-fi setting? 

 How many ways can 
you find to solve the 
second problem? 

 Can you write a 
question which can 
be solved using the 
grid method? 

 Who is the predator 
in this food chain? 

 Which method did 
you find the most 
useful? 

 What have you learnt 
today that can be 
used in another 
maths problem?  

 Look at Q3. Can you write 
this as a word problem for 
your partner to solve? 

 Look at this problem. Can 
you solve it? Look carefully 
at the brackets first. 

 Re-write the second 
paragraph but extend the 
description of the main 
character to include more 
about feelings and motives. 

 You made very good 
progress with your work 
and achieved the S.C Can 
you have a go at this … ? 
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Question Types with examples: 

 

 

Things to remember: 

 

 

 

 

 

 

 

 

 

 

 

 
Closed question 
 

 Do you know an equivalent for 5/8, if 
so write it out? 

 At what temperature will water boil? 
 

 
Questions requiring explanation 
 

 Why does 20 + 19 + 21 = 60? 

 
Open questions 
 

I am thinking of a number. When I round it 
to the nearest 10, I get 570. Which 
numbers could I be thinking of? 

FEEDBACK  
 

Needs to be consistently applied and kept simple 
 

Focus on learning objectives and success criteria 
 

Easy to understand 
 

Require an action 
 

Given and acted upon promptly 
 

Builds confidence 
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Code Meaning Code Meaning Code Meaning 
 
 

 
E 
 

Excellent effort  
 
Excellent work rate 
 

 
1 

Fully understood 
Learning Objective 
 
Fully achieved 
Learning Objective 

 
! 

Action – Feedback 
needs acting upon – 
Task or corrections. 

 
G 
 

Good effort  
 
Good work rate 
 

 
2 

Some 
understanding of 
Learning Objective 
 
Partially achieved 
Learning Objective 

 
? 

Question – question 
to illicit 
understanding or 
affirm 
understanding – 
requires responding 
to. 

 
S 
 

Satisfactory effort  
 
Minimum expectation 
of work completed 
 

 
3 

Little or no 
understanding of 
Learning Objective 
 
Hasn’t achieved 
Learning Objective 

 Challenge – 
Extension or 
transference of 
learning. 
 
Needs acting upon. 

 
N 
 

Needs to improve 
effort  
 
Not enough work 
completed 
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Code Meaning Code Meaning 

 
I 
 

Worked 
Independently 
 

 
TA 

 

Worked with 
Teaching Assistant  
 

 
P 
 

Worked with a 
partner – sharing 
responsibility of 
learning. 

Supply 
(+ signature) 

Supply Teacher 
has taken the 
lesson 

 
G 
 

Worked as part of a 
group – sharing 
responsibility of 
learning. 

T 
(minutes 

included too) 

Piece of work 
which has been 
timed 

TS Teacher Supported 
work 

OF Feedback given 
orally. 
 

 


